St. John’s C.E. Primary
E Friern Barnet
PSHE guidelines

Statement of Intent

At St. John’s, personal, social, health and economic (PSHE) education is an embedded part of our broad and balanced curriculum. Pupils’
spiritual, moral, social and cultural (SMSC) development, including physical and mental, is at the heart of our school ethos. British Values are
promoted through the overarching aims and objectives of PSHE by supporting our children to become healthy and responsible members of
society, as well as preparing them for life and work in modern Britain.

The intent of our PSHE curriculum is to deliver a curriculum which is accessible to all and that will maximise the outcomes for every child so
that they know more, remember more and understand more. We do this by providing a programme which enables our children to become
healthy, independent and responsible members of society. It aims to help them understand how they are developing personally and socially, and
tackles many of the moral, social and cultural issues that are part of growing up. We provide our children with opportunities for them to learn
about rights and responsibilities and appreciate what it means to be a member of a diverse society. Our children are encouraged to develop their
sense of self-worth by playing a positive role in contributing to school life and the wider community.

Aims

To provide every pupil with the opportunities to develop knowledge, skills and attitudes which enable them to become effective learners and
citizens within school and beyond.

Personal: to develop intra-personal skills through building positive self-esteem and self-image and by recognising moral obligations towards
themselves. Intra-personal skills are developed by providing a comfortable environment/’state’ enabling children to reflect and interact safely, so
that self-confidence can be fostered. Positive behaviour is promoted through class reward systems and whole school recognition e.g. Brilliant
Book assemblies and house team system.

Social: to develop inter-personal skills through citizenship programmes, providing leadership opportunities within the class and the school as a
whole. Inter-personal skills are developed through social interaction opportunities.



Health: to develop mental and physical wellbeing, raising an understanding of differing attitudes and practices. Health education programmes
provide informative and appropriate support including sex education, healthy eating, drugs education, personal hygiene and safety (including
child protection) and curriculum areas (science, P.E., PSHE, ICT).

Cultural: to promote racial equity, sensitivity, recognition and acceptance of individual differences and cultural backgrounds. Showing respect
for other people’s cultural backgrounds and values are promoted through assemblies, displays, theme weeks or special days, educational visits,
musical events, curriculum areas and curriculum resources. The introduction of an Equality Working Party to look at diversity, equality and
prejudices on a wider scale will enhance this teaching.

Curriculum Organisation

PSHE is at the heart of the wider curriculum. It both contributes to and includes elements of cross-curricular areas, linking with all subjects.
Aspects of it are addressed at different times throughout the school day.

A comprehensive PSHE programme needs to be planned proactively across three modes of delivery:

e Through subject teaching e.g. sex education and healthy eating through science, health related exercise and fitness through P.E., healthy
eating and cooking through D&T, online safety through ICT, spiritual wellbeing through R.E., speaking and listening opportunities are
key to encouraging self-expression.

Through designated PSHE time for delivering the PSHE curriculum. Once prioritised, it is important that this time is safe-guarded.
Through extended school activities such as assemblies, pupil voice groups, circle time, themed weeks and days and buddy systems.

Classroom Context

In order for children to learn effectively, it is essential that both the whole school and the classroom environments (both physical and emotional)
are consistent with the messages delivered through the curriculum. Classroom and school rules need to reflect the three basic rights of the
individual as set out by Bill Rogers (Behaviour Management, 1995). These are:

e the right to feel safe
e the right to learn (and to teach)
e the right to be treated with dignity and respect.



Children need to feel ownership of rules, to understand them and abide by them and to acknowledge their consequences.

Aspects of classroom organisation and management which promote self-esteem, autonomy, responsibility, independence, ownership, cooperation
and respect will all help to form an essential context for PSHE teaching and learning.

Teaching and Learning strategies

Knowledge, skills and attitudes in the area of PSHE will best be addressed through a variety of strategies. Active learning techniques and
opportunities are vital if children are to be able to apply knowledge gained in practical situations. Activities and opportunities to reflect on,
process and evaluate their learning also need to be included.

A variety of teaching and learning approaches are described below:

Circle time - used to enable children to give their opinion and to increase the self-esteem of the individual and the group as a whole.
Games - especially selected for the general purpose of promoting enjoyment and relationship building within a class whilst also
developing particular elements of self-esteem and social skills.

e Individual presentation/show and tell activities - the individual is given the opportunity to address the class through the short presentation
of a chosen topic. Older children could give powerpoint presentations.

e Role-play and drama - consider using approaches such as puppets, freeze frames, hot-seating, thought tunnels, pair/group work, carousel,
use of fiction, appropriate videos. By using a variety of approaches there will be techniques that will suit all children and will encourage

them to participate.
Resources

The PSHE curriculum will be delivered using the Health Education Partnership programme. This framework is based on the PSHE
Association’s three core themes:

e CORE THEME 1: Health and Wellbeing
e (CORE THEME 2: Relationships
e (CORE THEME 3: Living in the wider world



The framework covers both the statutory elements of the DfE guidance and the non-statutory elements of an effective PSHE curriculum. The
learning objectives are organised in a spiral curriculum, building on learning year on year, but is also intended to be flexible to meet the needs of
the pupils.

The Christopher Winter Project is used to deliver the Relationships Education, Relationships and Sex Education (RSE) and Health Education
curriculum and Drugs, Alcohol and Tobacco Education (DATe). The programme offers discrete, progressive lessons from Y 1-6 which reflect the
recent developments in PSHE and the Statutory Guidance for RSE and Health Education.

The school is a member of the PSHE Association which offers a wealth of advice, support and resources that can be used by staff. Mentally
Healthy Schools, Schools in Mind and the Anna Freud Centre for Children and Families all have websites that provide additional resources.

Staff can also access resources saved on the shared staff drive within the PSHE folder.
Health and Safety

Health and Safety issues must be considered in the ‘implicit’ and ‘explicit’ approaches to PSHE throughout the school. The ‘implicit’ approach
is through playground activities, out of school visits, first aid, medication and health care plans for individual children, sun safety in the summer,
water drinking, safe use of equipment, ‘keeping ourselves safe’ general awareness etc. The ‘explicit” approach makes clear to children that rules
and expectations must be followed in the interest of all children.

Equal Opportunities

In PSHE a commitment to equal opportunities needs to be built into processes and implicit teaching and learning, as well as into the explicit
content of teaching programmes. All children take part in all subjects at all times. Roles and responsibilities are shared as are special ‘monitor’
responsibilities and special jobs. All elected roles exist for boys and girls equally (house captaincy/school council/sporting captains and any
other membership of any group). Books in class libraries reflect a multi-cultural society, free from stereotyping and discrimination. The equal
rights, roles and responsibilities of all individuals are emphasised and protected.

Through our curriculum delivery pupils will learn about protected characteristics and that we all have a human right not to be discriminated
against because we belong to any of the nine protected groups: age, disability, gender reassignment, marriage and civil partnership,
pregnancy and maternity, race, religion or belief, sex, and sexual orientation.



Community Links

Visits to places of interest, charity and fund raising events and key visitors to our school have a major role to play in the delivery of the key
aspects of PSHE, both in terms of content and process.

Our community cohesion and sports enrichment programmes enable our pupils to reach out and engage with the community. Below are shown
examples of activities the children have been involved in:

Community Cohesion Sports Enrichment
Year R Gym (Hendon Leisure)
Year 1 Adopt a charity Gym (Hendon Leisure)
Year 2 Adopt a charity Taekwondo
Year 3 Toddler group Street dance / Archery
Year 4 Cook for the homeless Tennis (Barnet Tennis Lawns)
Year 5 Oakleigh special school Fencing
Year 6 Parish lunch Kayaking (Welsh Harp) / Fitness (Furzefield Leisure Centre)




Essential Skills and Attributes developed through the Programme of Study

Personal effectiveness

Interpersonal and social effectiveness

1. Self-improvement (including through constructive self-reflection, seeking and
utilising constructive feedback and effective goal-setting)

2. Identifying unhelpful ‘thinking traps’ (e.g. generalisation and
stereotyping) 3. Resilience (including self-motivation, perseverance and
adaptability)

4. Self-regulation (including promotion of a positive, growth mind-set*and
managing strong emotions and impulses)

5. Recognising and managing peer influence and the need for peer approval,
including evaluating perceived social norms

6. Self-organisation (including time management)
7. Strategies for identifying and accessing appropriate help and support

8. Clarifying own values (including reflection on the origins of personal values and
beliefs) and re-evaluating values and beliefs in the light of new learning,
experiences and evidence

9. Recalling and applying knowledge creatively and in new situations

10. Developing and maintaining a healthy self-concept (including self-confidence,
realistic self-image, self-worth, assertiveness, self-advocacy and self-respect)

1. Empathy and compassion (including impact on decision-making and
behaviour) 2. Respect for others’ right to their own beliefs, values and opinions

3. Discernment in evaluating the arguments and opinions of others (including
challenging ‘group think’)

4. Skills for employability, including

* Active listening and communication (including assertiveness skills)
* Team working

* Negotiation (including flexibility, self-advocacy and compromise within an

awareness of personal boundaries)

* Leadership skills

* Presentation skills

5. Enterprise skills and attributes (e.g. aspiration, creativity, goal setting,
identifying opportunities, taking positive risks)

6. Recognising, evaluating and utilising strategies for managing
influence 7. Valuing and respecting diversity

8. Using these skills and attributes to build and maintain healthy relationships of all kinds

Managing risk and decision-making (integral to all of the above)

4. Assessing the validity and reliability of information

6. Making decisions

5. Identify links between values and beliefs, decisions and actions

1. Identification, assessment (including prediction) and management of positive and negative risk to self and others
2. Formulating questions (as part of an enquiring approach to learning and to assess the value of information)

3. Analysis (including separating fact and reasoned argument from rumour, speculation and opinion)




Curriculum Framework

Core Theme

Autumn Term

Spring Term

Year 1

Summer Term

HEALTH &
WELLBEING

Key Vocabulary

Awareness of feelings

feelings words, worried, excited, nervous,
angry, same, different, emotion, loss, challenge

Keeping well and clean

teeth, care, sugar, toothpaste, brushing, tooth
decay, plaque, dentist, toothache, exercise,
healthy, active, wellbeing, doctor, parent

Keeping Safe
real, imaginary, danger, good touch, bad touch,
unsafe, worried, community, help, safety

RELATIONSHIPS
Key Vocabulary

All about me

special, different, responsibility, behaviour,
co-operative, unique, talents, likes, dislikes,
feelings

My friendships
friendship, kindness, sorry, secret, trust,
private, trusted adult, privacy

My family

family, mum, dad, brother, sister, grandad,
grandma, step mum, step dad, foster mum,
foster dad

Losing and finding
lose, find, safe, upset, care, loss, feeling words

LIVING IN THE
WIDER WORLD

Key Vocabulary

Being different
similar, different, boys, girls, belonging, groups,
clubs

Money

earn, win, find, presents, pocket money, save,

choices, jobs, buy, shops, how much, coins,
notes, pound, pence, pay, money box, bank

The Environment

recycle, planet, care, reuse, waste, reduce,
environment, protect

Looking after myself
road safety, pedestrian crossing, looking,

listening, emergency services, ambulance, fire
fighters, police




Year 3

HEALTH &
WELLBEING

Key Vocabulary

Emotions and feelings

feeling, emotion, health, body, mind, good, not
so good, mental health, wellbeing, sleep,
exercise, time outdoors, spending time with
family and friends, talking about feelings and
emotions, strategies, calm

Healthy Lifestyles

eat well, influences, brands, packaging, taste,
cost, value, food, choices, active, healthy,
healthy diet, sugar, brushing, floss, dentist,
healthy eating, exercise, routine

Drug Education - Smoking & Basic First Aid

smoking, tobacco, cigarette, lung, cough,
passive, effect, benefits, law, second hand,
quitting, toxic, pressure, chemicals, addictive

Keeping safe
school rules, risk, bacteria, viruses, health

RELATIONSHIPS
Key Vocabulary

Peer influence/pressure

self-respect, unacceptable, unhealthy, media,
risky, decision, peer pressure, thinking, power,
mental health, feelings, help, support

Safe Relationships

positive, healthy, relationship, good touch, bad
touch, consent, feeling safe, stress, anxiety,
online behaviour, personal space, comfortable,
uncomfortable, private, rights

Different Families

stereotypes, gender roles, family, fostering,
adoption

LIVING IN THE
WIDER WORLD

Key Vocabulary

Me and my community

rules, laws, responsibilities, rights, duties,
home, school, community, environment,

school councillor, respect, views, choices

Where do things come from?

fair trade, farming, seasonality, consumers,
charity, single-use plastic, environment

Aspirations

goal, challenge, skill, attribute, put up, put
down, set-back, jobs, careers, family, culture,
age, gender, personal interests, belief,
community, diverse, view, different, similar,
diverse, respect, views, experiences,
expectations, group

Managing money

currency, methods of payment, manage
money, income, spending diary,
listing/counting, keeping receipts, debit cards,
credit cards, online payments













Christopher Winter Project overview

RSE DATe
Year R Family and Friendship N/A
e Caring friendships
e Being kind
e Families
Vocabulary friendship, kindness, happy, shy, feelings, sad, lonely, sorry, angry, rules, danger
family, mum, dad, brother, sister, grandma, grandad, stepmum,
stepdad, foster mum, foster dad
Year 1 Growing and Caring for Ourselves Medicines and People Who Help Us
e Different friends e Staying healthy
e Growing & changing e Maedicines
e Families & care o Who gives us medicines?
Vocabulary boy, girl, male, female, private parts, penis, vulva un/healthy, un/well, ill, drug, medicine, tablet, injections, inhaler,
adult, stranger, doctor, nurse, dentist, hospital

Year 3

Valuing Difference and Keeping Safe
e Body differences
e Personal space
e Help and support

Smoking
e Why people smoke
e Physical effects of smoking
e No smoking




Vocabulary similar, different, male, female, private parts, penis, testicles, smoking, tobacco, cigarette, lung, cough, passive, effect, benefits, law,
vagina, vulva, uterus, relationship second hand, quitting, toxic, pressure, chemicals, addictive




Compass for Life

“Compass for Life is a framework that provides students with a formula that empowers them to take responsibility for their own learning, and to
achieve their ambitions in partnership with their teachers. It is not limited to just academic goals and can be used by people of all ages and
nationalities, so it also helps the teachers develop their own compass as they journey with their students to higher levels of performance”
Compass for Life website

The programme will be delivered to KS2 pupils as follows:

@ Year 3 Year 4 Year 5 Year 6
North Star Compass for Life Compass for Life Super North Star The Compass for Life and

Jobs A North Star What is my super north star? | the four cardinals

My Super North Star My Super North Star My Super North Star Personal dreams and

Challenges Elite What motivates me ambitions
Achieving your SNS
The importance of having a
plan. Developing a
personal plan.







Growth Mindset overview (these are a suggested series of lessons that could be used)




Soaking up the learning e To identify the characteristics of growth and fixed mindsets
® To describe what happens to our brain when we learn

Super snails 1 - the power of perseverance e To identify the characteristics of a growth mindset (as demonstrated by
a snail)

e To identify an aspect of their learning in which they would like to
improve or challenge themselves

Super snails 2 - setting challenges e To explain what a growth mindset is
e To identify and set a learning challenge for themselves

On the high wire e To identify how someone feels when he or she fails
e To suggest ways of encouraging someone to try

Firing neurons e To identify what happens in your brain when you are learning something




Year 3

To describe what they think happens inside the brain of a growth/fixed
mindset

Born to be ...

To identify the characteristics of growth and fixed mindsets
To debate whether we are born to be good a something

Mistakes that worked

To identify the importance of making mistakes as part of the learning
process
To create a learning cycle to illustrate how something was created

Challenge mountains

To identify an area that you find challenging and the barriers to learning
To develop ways of overcoming barriers to learning

Never give up!

To discuss how we overcome failure in different contexts
To describe how it feels when we fail or make mistakes
To create a game that represents the process of learning










Metacognition overview (these are a suggested series of lessons that could be used)




Year 1

To identify strategies to support learners when they are stuck

Learning to learn

To reflect on reading and how it helps us as learners
To justify opinions using a text

Right or wrong

To introduce children to the concept of revisiting learning in
maths

To suggest reasons why mistakes have been made in
calculations

Keep on concentrating

To identify the missing pieces in a jigsaw puzzle
To reason and justify their ideas

Being creative

To use modelling dough to create a model
To identify the challenges they face when being creative

Wanted!

To describe the characters
To identify characteristics of the different learning powers




Year 3

An egg of an idea

To identify what helps an idea to grow and develop
To listen to different opinions

Wonderful words

To identify how different words can be sorted into categories
To justify their opinions

Maths

To explain the method they have used for a calculation
To identify ways a calculation can be improved

Questions, questions

To ask questions
To use a range of sources to find the answers to questions

Talking paintings

To interpret a painting and identify what you can learn
To ask questions of a painting

Decision, decision

To work with a partner and make decisions
To provide reasons and justification for their decisions










