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St John’s Primary School N11 

A POLICY FOR SPECIAL EDUCATIONAL NEEDS  

COMPLIANCE 

This policy complies with the statutory requirements laid out in the ‘Special Educational 
Needs and Disability’ (SEND) Code of Practice 0-25 (July 2014) 3.65 and has been written 
with reference to the following guidance and documents: 

• Equality Act 2010: Advice for schools DfE Feb 2013 
• Children and Families Act 2014 (regulation 51) 
• SEND Code of Practice 0-25 (July 2014) 
• Schools SEN Information Report Regulations (2014) 
• Statutory Guidance on Supporting pupils at school with medical conditions April 

2014 
• The National Curriculum in England Key Stage 1 and 2 framework document  
• Safeguarding Policy 
• Accessibility Plan 
• Teachers Standards  

In the spirit of current reform, this policy was co-produced by the following parties: SEN 
Working Party (comprising of Governors, parents), School Management Team (SMT), all 
school staff and led by the school SENCO. 

SENCO  

The Special Educational Needs Co-ordinator (SENCO) at St John’s School is Elena Ttofis.  Her 
role is to co-ordinate the provision for SEN, and support the teachers in planning for the 
vulnerable children in their class (see ‘SEN Information Report’ for a full break-down of the 
role of the SENCO).  The SENCO is also the Deputy Head Teacher, is a member of the Senior 
Leadership Team alongside the Head Teacher, and a member of the School Management 
Team (SMT) with senior teachers, so is well-placed to have an overview of children’s 
performance and potential needs and to offer guidance and support to colleagues when 
planning special provision.  She is also line manager to the Teaching Assistant (TA) team, 
guiding their training needs and ensuring they have the necessary skills to support children 
both in the classroom and in withdrawn groups. 

AIM 

St John’s Primary School is committed to inclusive education and aims to provide a broad, 
well balanced curriculum that is accessible to all pupils regardless of ethnicity, gender, age 
or special need (see ‘SEN Inclusion Statement’ Appendix 2). All teachers have the 
responsibility of planning for, and teaching, children with special educational needs. Early 
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identification and the provision of appropriate intervention is therefore a whole school 
responsibility. The school aims to offer a continuum of SEN provision to raise the aspirations 
and standards of achievement of every child with SEN, giving them a sense of success, 
involving them in planning for their own learning and helping them to maximise their 
potential. The school aims to work in partnership with parents/carers, who have a vital role 
to play in supporting their child’s education. 

OBJECTIVES 

• To provide high quality teaching for every child in the class, through ‘quality 1st 
teaching’ (high quality everyday provision delivered by the class teacher). 

• To accept our individual and collective responsibilities to meet every child’s 
individual needs. 

• To identify children with a barrier to their learning and to work collectively (SENCO, 
staff, parents, children, Governors) to establish the best way forward. 

• To ensure all provision is in line with the SEN Code of Practice (July 2014). 
• To ensure adequate training is provided for all staff so that they are mindful of 

statutory requirements and responsibilities. 
• To ensure the role of support staff, in and out of the classroom, is clear for all. 
• To deploy evidence-based intervention programmes, which are targeted and 

measurable, and help to ‘bridge the gap’.  
• To put our ‘Inclusive Statement’ into practice by ensuring that necessary provision is 

in place to enable all children to engage fully in the broad and balanced curriculum, 
to have equal access to activities and clubs and to be encouraged to strive for 
individual success.  

• To work collaboratively with external agencies to ensure children meet their targets 
• To ensure there is an effective home-school link whereby both settings work 

together for the benefit of the child. 
• To ensure Governors are well-informed of SEN developments to enable them to 

carry out their monitoring role. 

IDENTIFYING SPECIAL EDUCATIONAL NEEDS 

It is necessary to understand the definition of ‘Special Educational Needs’ as it appears in 
the SEN Code of Practice 0-25 Years (July 2014): 

‘A person has SEN if they have a learning difficulty or disability which calls for special 
educational provision to be made for him or her.  At compulsory school age this means he or 
she has a significantly greater difficulty in learning than the majority of others of the same 
age, or has a disability which prevents or hinders him or her from making use of facilities of 
a kind generally provided for others of the same age in mainstream schools.’ 
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Needs are identified by a broad consideration of the ‘whole’ child as children have particular 
strengths and weaknesses.  Identification of need is coupled with a consideration of the 
action the school needs to take in order to meet their needs.  In the ‘SEN Information 
Report’ the means of identification, by staff and parents, are outlined. 

The Four broad categories of need (with some examples) are as follows: 

• Communication and interaction: in particular Speech, Language and Communication 
(SLC); Autistic Spectrum Condition; Dyslexia support 

• Cognition and Learning: Dyscalculia (numeracy); Booster & Intervention 
programmes; Information Technology programs (IT) 

• Social, Emotional and Mental Health Difficulties: Child and Adolescent Mental 
Health Service (CAMHS); bereavement counselling; School Mentor; Circle Time; 
Social Skills group  

• Sensory and /or Physical needs: Physical Disability (PD); Complex Medical Needs; 
Sensory Impairment: Hearing Impairment(HI); Visual Impairment (VI); Multi-Sensory 
Impairment; Dyspraxia (fine & gross motor skills) 

Under the new Code of Practice there will be one category of need- ‘SEN Support’; children 
with an identified need that falls within any of these categories (or a combination) may also 
have outside agency intervention. ‘Un-acceptable Behaviour’ is no longer a category on its 
own but is seen as a response to an underlying cause which needs identifying.  Other areas 
are not categorized as SEN but may impact on progress and attainment and will need to be 
taken into consideration when looking at the ‘whole’ child: 

• Disability (schools are required to make ‘reasonable adjustments’ under Disability 
Equality legislation) 

• Attendance and Punctuality 
• Health and Welfare 
• English as an Additional Language (EAL) 
• Pupil Premium Grant  
• Looked After Child 
• Serviceman/woman child 

A GRADUATED APPROACH TO SEN 

The identification Process for children with SEN is outlined below:  

WAVE 1-Quality First Teaching (everyday classroom provision): Teachers are responsible 
and accountable for the progress and development of all children in their class, including 
where children may access support from Teaching Assistants and other adults.  High quality 
teaching, differentiated for individual pupils, is the first step in responding to pupils who 
have SEN; intervention programmes and any additional support, cannot compensate for the 
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lack of good teaching.  Many children who are not progressing as expected, or are falling 
behind their peers, can be supported and have their needs met through normal teaching 
and learning strategies, modification to teaching approaches and to classroom organisation, 
or through provision of ancillary equipment and aids.  Work should be adequately and 
effectively differentiated to suit the specific needs of children. 

WAVE 2- Intervention Programmes: Children who need support to ‘catch-up’ with their 
peers: If there has been a lack of progress made, despite ‘quality 1st teaching’, then 
intervention programmes are designed to give an individual, or groups of children with a 
common difficulty, a boost in a specified area to aid them in ‘catching up’ with their peers.  
Once the need is identified and a suitable programme found the intervention can be 
delivered by a Teaching Assistant over a 6-10 week period.  Intervention programmes cover 
aspects of literacy and numeracy, motor skills, speech and language etc.  The best 
interventions are ‘evidence-based’ whereby the impact and outcome of the intervention 
programme is statistically proven and measurable (before and after) so that progress can be 
seen.  Intervention programmes are deployed ‘over and above’ normal literacy and 
numeracy lesson time (not ‘instead of’) so that children receive the extra boost; they are 
temporarily withdrawn from class (at an appropriate time outside of these lessons) so they 
have the opportunity to ‘bridge the gap’ in their learning. 

Wave 3- identified SEN: a barrier to learning: Where it has not been possible to ‘bridge the 
gap’ and there remains concern, it may be necessary to refer to external agencies for 
further assessment and diagnosis.  At this stage the child will move to the ‘SEN Support’ 
stage and be placed on the ‘SEN Register’.  The class teacher and SENCO will have 
considered all of the information gathered from within school about the child, alongside 
national data and expectations of progress.  If a child is deemed to have a specified SEN, 
then further professional advice will be needed (autism, dyslexia, dyspraxia, social and 
emotional difficulties, physical disability etc. see table of need in ‘SEN Information Report’).  
School and parents need to work together and a provision map (Appendix 3) created for the 
child to show the extra support received.  Rigorous assessment is needed at this stage to 
provide evidence that the child has identified SEN due to ‘significantly greater difficulty in 
learning than the majority of others of the same age’ and that provision is needed that is 
‘different from, and additional to’ the provision made for the rest of the children.  If 
necessary the process for an ‘Education, Health and Care Plan’ (EHC) can begin (statutory 
assessment process), following the recommendation from professional external agencies. 

The SEN support a child receives takes the form of a four-part cycle through which decisions 
made are revisited, refined and revised.  This is known as the ‘Graduated Approach’ and is 
based on ‘Assess, Plan, Do, Review’ cycle: 

ASSESS: in identifying a child as needing SEN support, the class teacher and SENCO carry out 
an analysis of pupil needs based on the teacher’s assessment and experience of the pupil, 
previous progress, attainment and behaviour, other teacher input from those who teach the 
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child, individual’s development in comparison with their peers and national data, advice 
from external agencies, the parents and child’s views, the way a child has responded to any 
intervention programmes. 

PLAN: the teacher and the SENCO, in consultation with the parents, agree the adjustments, 
interventions and support put in place, as well as the expected progress, development or 
behaviour, along with a date for review.  All teachers and support staff working with the 
child are made aware of the needs and outcomes sought, the support provided and any 
teaching strategies or approaches that are required. 

DO: the class teacher is responsible for the day to day progress of the child and liaises with 
teaching assistants, SENCO and any specialist staff working with the child to ensure the plan 
is followed and outcomes are reviewed. 

REVIEW: the impact and quality of support and interventions are reviewed on the agreed 
date, alongside the views of the child and parents.  This is fed back into the analysis of the 
child’s needs and the class teacher and SENCO revise the support in light of the child’s 
progress and development.  Any changes to the support and outcomes are made, in 
consultation with parents. 

Where a child has an EHC plan, it must be reviewed with the LA advisers, every twelve 
months. All parties are present at review meetings- Head Teacher, SENCO, class teacher, 
specialist/support staff, LA representative, parents.  The child may be present for part of the 
meeting if this is deemed beneficial for them to do so, otherwise their views will be sought 
prior to the meeting. 

St John’s Graduated Approach 

It is important that the school’s assessment procedures are consistent and manageable and 
span across year groups, so that progress can be monitored and attainment tracked.  The 
following process of assessment and identification of SEN is in place at St John’s School:  

KEY    Procedures for all children SEN provision 

 

THE PROCESS OF ASSESSMENT, AND IDENTIFICATION OF SPECIAL EDUCATIONAL NEEDS 

1. ASSESSMENT BEGINS BY LOOKING AT THE DEVELOPMENT OF THE ‘WHOLE CHILD’ 
A child’s development is closely monitored and any concerns 
are discussed with the SENCO.  The SENCO will carry out some 
tests to establish the nature of the difficulty, which will fall 
into one of four main categories (or a combination of 
categories), namely: ‘Communication and Interaction’, 
‘Cognition and Learning’, ‘Social, Emotional and Mental 

SEN 

SEN 
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Health’, Sensory and/or Physical’.   A meeting will take place 
between the parents, class teacher and SENCO to discuss the 
evidence and establish the best way forward.  A child’s 
academic performance will also be assessed, alongside any 
other assessments, to establish whether they are on track or  
have fallen behind their peers, due to their identified need. 

 
2. WRITING ASSESSMENTS BEGIN (to assess Cognition and Learning) and remain on-

going throughout the year. 

Following each extended writing session, work is marked to 
ascertain the degree of success in fulfilling the lesson 
objective.  This is communicated to the child through detailed 
written comments and the assessment strategy ‘2 stars 
(successes) and a wish’ (area for improvement); an 
opportunity is given for improvements to be made.  Children 
who experience writing difficulties will be supported 
throughout the lesson by an adult, and adequate resources 
given to aid their writing (key words, planning grids, topic 
words etc.)  The standard of work is assessed using 
‘Assessment for Learning’ guidelines and children 
underperforming are monitored. 

3. END OF TERM ASSESSMENTS IN LITERACY AND NUMERACY (autumn & spring)                                       

Assessments in reading and numeracy take place; writing is 
on-going (as stated above). Results are analysed for each 
child and placed on tracking grids so that there is a running 
record of achievement.  Any concerns are noted for 
discussion.  Class teachers set targets for children following 
assessments in literacy and numeracy. 

4. MARKING AND MODERATION OF WORK   

Once marking of assessments has been completed, teachers 
will select a sample of work from their class to exchange with 
other teachers (including work from children with SEN).  This 
work is then re-assessed (moderated) to ensure consistency 
across standards and unity in decision making.  Class teachers 
need to ensure that children with SEN experience success and 
that this is reflected in the marking; they need to be clear on 
what success looks like for each child and have challenging, 

SEN 

SEN 

SEN 
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yet realistic expectations.  SEN children need to see 
themselves as successful learners.                   

 
5 TERMLY CONSULTATIONS WITH SENCO (to track individual progress) 

In consultation with the SENCO, teachers identify the children 
who may need extra support.  The appropriate support is 
chosen and parents are informed.  At this stage children will 
be supported by another adult, individually or in small 
groups, in the classroom or in a withdrawn group.  An 
intervention programme can be planned for the child as a 
‘next step’.  The SENCO may carry out some specialised tests 
to ‘unpick’ the area of need into its smallest components, so 
that support is directed and as precise as possible.  Results of 
assessments are shared with parents and their opinions 
sought. Additional support is discussed and a way forward 
agreed.  If necessary, discussions will take place with the 
SENCO to involve outside agencies to assess the child if the 
interventions tried have not been successful.    

6 INVOLVEMENT OF OUTSIDE AGENCIES 

A meeting will take place between the parents, class teacher 
and SENCO to discuss the child’s needs and to complete a 
referral form. The referral could be to the Educational 
Psychologist, Speech and Language Therapist, Child Mental 
Health Services etc.(single-agency referral).  Once the referral 
has been accepted, the child will be assessed and a report 
written with recommended targets.  These recommended 
targets will be written in a provision map (see ‘Provision 
Map’ Appendix 3) and acted upon by the school/external 
professional.  The provision map will break down the 
identified area of need into manageable targets which can be 
met within an agreed time-frame.  The teacher is responsible 
for evidencing progress according to the outcomes described 
in the plan.  The plan will be reviewed at least twice a year, 
according to the child’s needs.  Where many external 
professionals are involved with the child (multi-agency), it 
will be necessary to make a ‘Common Assessment 
Framework’ (caf) referral; here a ‘Team-around-the-child’ 
meeting will bring all professionals together so that everyone 
is informed, and provision for the child can be co-ordinated. 

 SEN 

SEN 
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7. TARGETS TRACKED THROUGHOUT THE TERM  

The child’s targets will be tracked throughout all their work.  
The provision map is a working document within the 
classroom and all who teach the child should be mindful to it.  
Generally targets will be reviewed at the same time as the 
rest of the children unless the need of the child dictates 
otherwise. 

8. END OF YEAR ASSESSMENTS IN LITERACY AND NUMERACY  

All children in Years 1, 3, 4, 5 undertake NFER assessments in  
reading, SPaG (grammar) and mathematics (Years 2 and 6 
have SATs assessments).  These assessments generate 
standardised scores- a very useful and accurate measure of 
attainment.  Based on these scores children who need further 
support in any aspect of literacy and numeracy will be 
highlighted, and provision made for them in the next 
academic year. 

9. EDUCATION, HEALTH AND CARE PLANS 

A child’s needs may be severe and profound enough that 
‘ordinarily available support’ over time (small 
group/individual support; intervention programme; external 
agency assessment and programme) is not sufficient to show 
progress.  At this stage, with the agreement of parents and 
on the recommendation of external professionals, it may be 
necessary to start the process for statutory assessment- for 
an ‘Education, Health and Care Plan’ (formally ‘statement of 
special needs’).  It is vital that records show an evaluation of 
the intense support received over time, the lack of progress 
and success, and the support of the external professionals.    
Further information for this stage can be obtained from the 
school SENCO. 

CRITERIA FOR EXITING THE SEN REGISTER 

If everyone feels that the child has met their targets and that their needs can be met 
through ‘quality 1st teaching’, the child may be ready to be removed from the SEN register.  
The process for removing is as follows: 

    

SEN 

SEN 

     SEN 
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• A meeting with class teacher, SENCO, parents and external agencies (if involved) will 
take place to review progress and targets 

• Data and any further testing will be reviewed to ensure the child is operating at the 
appropriate level for their age 

• The external professional’s records show that the child is at least ‘in-line’ with peers 
• Parents and child and teacher are satisfied with the progress made 
• Child placed on ‘monitoring’ list until the next assessment takes place, to make sure 

there are no further issues 

The child may still require a system of support to remain in place e.g. nurture group, school 
mentor support etc and this should continue. 

SUPPORTING PUPILS AND FAMILIES 

Please see the Local Authority ‘Local Offer’ (a link is provided on the school’s web-site 
under ‘Special Educational Needs’) 

St John’s School works closely with a variety of professional agencies to support children 
and their families (please reference ‘SEN School Information Report: The Kinds of Special 
Educational Needs Provided’).  The school will apply for, or provide, any support that may 
be available to assist SEN children to access assessments and testing arrangements.  This is 
the responsibility of the SENCO. 

Transitions from class to class are carefully managed with teachers prioritising time for 
handover meetings at the end of the year.  This is an important occasion especially as SEN 
records and information are discussed and passed on to ensure continuity for the child.   
Transitions to other schools, including Secondary transfer, are handled in the same way- 
through face-to-face meetings or telephone conversations if possible or through the 
transference of records from one setting to the next, via the SENCO. 

Related documentation:  

School’s ‘Admission Policy’ (on website) 

 School’s policy for ‘Managing Medical Conditions of Pupils’ (on website) 

SUPPORTING PUPILS WITH MEDICAL CONDITIONS 

The school has always supported, and included in all respects, its pupils with medical 
conditions.  Provision is co-ordinated by the SENCO and School’s Welfare Co-ordinator and 
they ensure that no child is ever excluded from internal or external activities due to their 
medical needs; this includes residential school journeys, day visits to places of interest and 
all sporting occasions.   Children with specific needs including allergies have a ‘Health Care 
Plan’ and these are managed by the Welfare Co-ordinator.  Some children may be disabled 
and where this is the case the school complies with its duties under the Equality Act 2010. 
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If the child has an ‘Education, Health and Care Plan’ then the school staff and parents will  
work together to plan a programme of support that will enable the child to participate to 
the best of their ability.  To this end we have worked alongside medical professionals to 
support children with profound medical and SEN needs.  Staff receive training wherever 
possible and are supervised by the Welfare Co-ordinator. 

Medical bags, Health Care Plans and medication are labelled and kept safely in classrooms 
where they are easily accessible should they be needed.  Medication accompanies all classes 
on trips; staff receive annual ‘epipen training’; Welfare Co-ordinator keeps stringent records 
on children’s welfare and liaises with parents as is necessary.  Welfare Co-ordinator and 
Teaching Assistants are 1st aid trained, as are all staff in the EYFS Foundation stage.  There is 
always a 1st aider on duty at playtimes and lunchtimes.  

St John’s is proud to be an inclusive community and welcomes pupils with medical 
conditions. 

MONITORING AND EVALUATING SEN PROVISION 

The quality of provision offered to children with SEN is regularly monitored and evaluated 
amongst school staff: 

• School-based interventions are assessed to establish both their qualitative 
(usefulness) and quantitative (measurable) effectiveness. 

• Teaching Assistants, who carry out intervention programmes, are consulted for their 
views on the relevance and appropriateness of the programme they deploy. 

• Parents and children are surveyed for their views on the effectiveness of the 
provision they have received, through meetings with class teacher/SENCO, following 
the completion of a programme. 

• Support teachers share their professional opinions on the effectiveness of the 
withdrawn provision they offer. 

• External agencies evaluate the effectiveness of their contribution through special 
quantitative assessments carried out at the end of their programme. 

• The SENCO keeps abreast of current recommendations through attending SEN 
meetings with the Local Authority, and is therefore best placed to evaluate school 
provision. 

Teaching Assistants are well trained in all aspects of SEN, either alongside the teachers or 
separately as a team.  The duties of Teaching Assistants are precise and well defined with a 
clear focus on supporting children and raising standards.  They are accountable for the 
progress of children in their care; their training enables them to enter into professional 
dialogue with their class teacher and they make valuable contributions to monitoring and 
evaluating provision.   
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There is a Governor’s Working Party for SEN whose role is to work alongside the SENCO to 
evaluate provision.  The ‘Well-Being Governor’s Sub-Committee’ reviews policy and 
procedures and is kept abreast of current legislation, ensuring that the school is fulfilling its 
obligations and informing the full Governing Body of SEN developments. 

TRAINING AND RESOURCES 

The SENCO attends the LA SENCO network meetings in order to keep up to date with local 
and national updates in ‘Special Educational Needs and Disabilities’ (SEND).  She liaises with 
external agencies and SENCOs from other schools and is a member of NASEN (National 
Association of Special Educational Needs). 

The SENCO and the TA team have had training on all aspects of SEN.  Training needs are 
identified through the demands of latest initiatives and expectations, through identified 
areas within the school and as a result of lesson observations and ‘Performance 
Management’ meetings.  Some broad areas where specific training has occurred are given 
here: 

• ways to support children with learning difficulties in the core strategies of literacy 
and numeracy  

• Information Technology support programs  
• motor skills  
• autistic spectrum condition  
• speech and language  
• spelling strategies 
•  variety of intervention programmes 
• behaviour management strategies 
• EAL and SEN etc. 

Training is varied and substantial and covers the latest requirements, and its application is 
cross-curricular. Training can be from internal or external sources; the TA team and class 
teachers have training together wherever possible so that high-level professional 
discussions can take place.  TAs are developing an area of ‘specialism’ through training 
(either literacy or numeracy) so that professional knowledge and expertise can be 
developed that will benefit both the children and the class teacher.  Training in matters of 
SEN has always been high priority and will continue to be so. 

New staff undertake induction and this includes a meeting with the SENCO to discuss 
procedures and practices and the profile of the class. 

Provision for SEN is funded from the school budget, with additional funding sought, where 
appropriate.  The school seeks funding to support the development of SEN provision and 
improve accessibility. 
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ROLES AND RESPONSIBILITIES 

SENCO  (including ‘Looked After Children’): Elena Ttofis 

SEN GOVERNOR: Frances Philpott 

SAFEGUARDING: DESIGNATED SCHOOL STAFF: Elena Ttofis 

                               DESIGNATED  GOVERNOR: Beverley Anderson 

PUPIL PREMIUM GRANT: Graham Gunn Head Teacher; Elena Ttofis Deputy Head Teacher 

SEN TEACHING ASSISTANTS: all TA team are Learning Support Assistants also 

LINE MANAGER TO TA TEAM: Elena Ttofis 

SCHOOL MENTOR: Shelley Sander (Social and Emotional support) 

WELFARE CO-ORDINATOR: Carol Pacey (medical needs of children; Health Care Plans) 

STORING AND MANAGING INFORMATION 

Please see the following policies regarding information management and confidentiality: 

• Information Technology 
• Safeguarding and Child Protection 
• Confidentiality Policy 

ACCESSIBILITY 

Please refer to the school’s Accessibility Policy (on website) 

St John’s is an inclusive school and we welcome all pupils into our happy, caring community.  
We are a Church of England School with very close links to St John’s Church; as such our 
ethos of respect, tolerance and understanding permeates all that we do.  We are fortunate 
to have a wealth of cultures and a richness of languages represented amongst our school 
community; the children are taught to play safely together and to help and respect one 
another. 

Accessibility is constantly assessed in the light of each new pupil.  In reference to this, it has 
been necessary to alter the layout of classrooms and structure of corridors to accommodate 
special needs; to use radio aids and large visual screens when needed; children have been 
instrumental in making class members feel comfortable and accepted on account of  the 
inclusive climate created by the school.  As and when future structural work is carried out at 
the school, accessibility is at the forefront of planning- a duty placed on all schools, by the 
Disability Discrimination Act 1995 (DDA) and amended by the SEN and Disability Act 2001, to 
increase over time the accessibility for disabled pupils. 
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Communication with parents/carers is made through a variety of means including emails, 
texts, letters, phone calls, newsletters and school website.  We have an open-door policy for 
parents to meet with teachers or the SENCO through the appointments system. 

BULLYING 

Please refer to the Behaviour and Anti-Bullying policy (on website) 

It may be the case that children with a form of ‘special need’ or disability are more 
vulnerable to experiencing forms of bullying.  We must ensure that this never happens. 

Our PSHE programme across the school is detailed and comprehensive and its relevance 
throughout the primary curriculum cannot be overstated.  Children discover about 
themselves and learn to accept the uniqueness of others without question or criticism.  We 
endeavour to ensure children have a good understanding of the definition of the term 
‘bullying’, and its application in the situations they encounter (’arguments’ are not ‘bullying’ 
incidents unless the definition applies).  Any form of bullying is not tolerated; our lessons 
emphasise the importance of personal values, accountability and responsibility and stress 
the need to ‘own your own behaviour’.     

REVIEWING THE POLICY 

SEN is overseen by the ‘Well-Being’ Governor’s Sub-Committee.  Due to the climate of 
reform, it will be reviewed annually.  

The policy was co-produced by members of the ‘SEN Working Party’ (SENCO, Governors and 
parents), reviewed by the ‘Well-Being Governors Sub-Committee’ and ratified by the full 
Governing Body. 

 

Next Review: Autumn 2017 

 

 

 

 

 

 

 

 


