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St John’s Primary School N11 

SPECIAL EDUCATIONAL NEEDS INFORMATION REPORT 

THE KINDS OF SPECIAL EDUCATIONAL NEEDS (SEN) PROVIDED FOR AT ST JOHN’S SCHOOL 

This is dependent on the needs of the children.  There have been a variety of SEN over the 
years, met with a variety of intervention programmes.  The Teaching Assistants undertake 
these programmes, following training, as and when they are needed.  The majority of the 
interventions we offer are listed below, under the categorised main areas of need:  

AREA OF NEED TYPE OF INTERVENTION 
Cognition and learning Focussed group work for targeted children 

Teaching Assistant (TA) Toolbox 
Literacy/numeracy booster sessions 
Phonic boosters 
Tuition  (1-1 individual; 1-4 group) 
Information Technology (IT) programs- 
Number Shark; Word Shark 
RAPID intervention programme 
Educational Psychologist intervention 
Dyscalculia support 

Communication and Interaction Speech & Language Toolkit therapy 
Speech & Language Advisory therapist 
‘Alpha-Omega’ spelling programme 
Dyslexia support 

Sensory and/or Physical Fine and gross motor skills programme 
Information Technology- Touch Typing 
Hearing Impairment (HI) Advisory Teacher 
Visual Impairment (VI) Advisory Teacher  
Lunchtime sports activities programme 
Management of Medication programme 
(Welfare Co-ordinator) 
Dyspraxia support 

Social, Emotional and Mental Health School Mentor 
Child and Adolescent Mental Health Service- 
(CAMHS) 
‘Grief Encounter’ programme for 
bereavement counselling 
Family Focus 
Circle Time 
Social Stories and Social Skills groups 
‘10x2 minutes’ strategy 
Solution Focussed Approach to behaviour 
management 
‘Additional Adult’ Support 
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Educational Psychologist intervention 
Autism strategies and support 

 

POLICIES FOR IDENTIFYING CHILDREN WITH SEN AND ASSESSING THEIR NEEDS 

Refer to the following published policies for information: Inclusion Policy Statement; Special 
Educational Needs Policy; Information for Parents Booklets 

THE ROLE OF THE ‘SPECIAL EDUCATIONAL NEEDS CO-ORDINATOR’ (SENCO) 

SENCO: Elena Ttofis 

Contact: via St John’s School Office 

The SENCO at St John’s Primary School is also the Deputy Head Teacher.  She is a qualified 
teacher and a member of the Senior Leadership Team, alongside the Head Teacher; she 
works with the School Leadership Team (SLT) which comprises of phase team leaders.  She 
works closely with the ‘Well Being’ Governing Body sub-committee where matters of SEN 
are discussed and reported back to the full Governing Body. 

The SENCO has an important role to play, alongside the Head Teacher and Governing Body, 
in determining the strategic development of SEN policy and provision in the school.  She is 
responsible for the day-to-day operation and co-ordination of provision made to support 
individual pupils with SEN, including those who have ‘Education, Health and Care plans 
(EHC). 

The SENCO provides professional guidance to colleagues and will work closely with staff, 
parents and other agencies.  She will be aware of the provision in the ‘Local Offer’ and be 
able to work with professionals, providing a supporting role to families to ensure that pupils 
with SEN receive appropriate support and high quality teaching. 

The SENCO is the ‘Designated Teacher’ of ‘Looked After Children’, and as such liaises with 
parents and relevant agencies, including ‘Virtual Schools’. She is the key point of contact 
with external agencies, especially the Local Authority and its support services which include 
educational psychologists, health and social care professionals, independent or voluntary 
bodies, early years providers and other schools, including potential ‘next’ providers of 
education. 

The SENCO works with the Head Teacher on the deployment of the school’s delegated 
budget, including pupil premium and other resources, to meet the children’s needs 
effectively. 

The SENCO is line manager to the team of Teaching Assistants and as such works closely 
with the Head Teacher to ensure there is sufficient and effective training and clear direction 
and expectation within the role each TA undertakes.   
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The SENCO works with the Head Teacher and Governing Body to ensure the school meets its 
responsibilities under the Equality Act 2010 with regard to reasonable adjustments and 
access arrangements. 

CONSULTING AND INVOLVING PARENTS AND PUPILS WITH SEN 

The new ‘Code of Practice’ emphasises the importance of the child and their parents in 
participating as fully as possible in decisions, and being provided with the information and 
support necessary to enable participation in these decisions, so that the best possible 
outcomes can be achieved. 

Children on SEN Support and their parents have the opportunity to discuss targets set and 
to comment on the provision as outlined on the ‘provision map’.  In addition to the face-to-
face consultations with the class teacher, they have meetings with the SENCO for updates to 
progress and review of targets.  Children can comment on their targets and their views are 
expressed on their provision map. 

As part of normal classroom practice children enter into frequent conversations with their 
class teacher on their strengths and weaknesses and the way forward.  Informative and 
useful marking comments in books also steer the children to identifying ‘next steps’ and 
therefore maximizing their potential. 

ASSESSING AND REVIEWING PROGRESS AND OUTCOMES  

The school provides an annual written report for parents on their child’s progress, in the 
summer term.  Parents are encouraged to speak to teachers concerning the written report, 
if they so wish.  In addition there are two face-to-face consultations held with parents 
(autumn and spring terms) where progress is discussed and aspirations shared.   

Where the child is receiving SEN support, the parents meet with the class teacher and 
SENCO to set clear outcomes and review progress and discuss the information written in the 
child’s ‘provision map’.  The provision map outlines the targets and activities and identifies 
the responsibilities of the school, the child and the parent.  The purpose of these discussions 
is to build confidence in the actions being taken by the school and strengthen the impact of 
the SEN support by increasing parental engagement in the approaches and strategies being 
used.  They can also provide essential information on the impact of SEN support outside 
school and identify any changes in the child’s needs. 

The discussions will be led by the class teacher and SENCO together so that all aspects of the 
child’s development can be discussed.  Parents will be able to express their views and to 
plan together with the school.  These meetings are normally aligned with the normal cycle 
of discussions with parents of all pupils; it may be necessary however, on occasions, to plan 
an additional meeting during a term, depending on the needs of the child. 
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The views of the child are taken into account and represented on the provision map.  Any 
additional information may be gathered from the child prior to the meeting taking place or 
the child may attend a part of the meeting if all parties feel this would be beneficial for the 
child.  

The provision map is given to the parents, with their views clearly represented, alongside 
the agreed outcomes of the meeting.  This is also shared with all appropriate school staff.  
The provision map is updated termly. 

MOVING BETWEEN PHASES OF EDUCATION 

Meetings between teachers take place at the end of the school year to ensure that 
important information regarding the child is passed on to the next teacher.  Such 
information includes the child’s provision map, end of year report and test results, any 
special additional testing that took place during the year, any information from external 
agencies, information from meetings with parents.  If the child has received SEN support it is 
vital that all targets and outcomes are discussed and that there is a clear way forward, to 
build on the progress made.  In-school transition stages are EYFS to KS1; KS1 to KS2; KS2 to 
KS3 (secondary school transition). 

Where a child is moving school, the school shares information about the child with the next 
educational setting.  The school agrees with the parents the information to be shared as 
part of this planning process in order to achieve as smooth a transition as possible. 

APPROACHES TO IDENTIFYING PUPILS WITH SEN  

WAVE 1-Quality First Teaching:. Many children who are not progressing as expected, or are 
falling behind their peers, can be supported and have their needs met through normal 
teaching and learning strategies, modification to teaching approaches and to classroom 
organisation, or through provision of ancillary equipment and aids.  Work should be 
adequately and effectively differentiated to suit the specific needs of children. 

WAVE 2- Intervention Programmes: Children who need support to ‘catch-up’ with their 
peers: Intervention programmes are designed to give an individual, or groups of children 
with a common difficulty, a boost in a specified area to aid them in ‘catching up’ with their 
peers.  Once the need is identified and a suitable programme found the intervention can be 
delivered by a Teaching Assistant over a 6-10 week period.  Interventions cover aspects of 
literacy and numeracy, motor skills, speech and language etc. (refer to table above).  The 
best interventions are ‘evidence-based’ whereby the impact and outcome of the 
intervention programme is measured (before and after) so that progress can be seen.  
Intervention programmes are temporary withdrawn measures so the child has the 
opportunity to ‘bridge the gap’ in their learning. 
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Wave 3- identified SEN: a barrier to learning: Where it has not been possible to ‘bridge the 
gap’ and there remains concern, it may be necessary to refer to external agencies for 
further assessment and diagnosis.  At this stage a child is deemed to have a specified SEN 
and further professional advice will be needed (autism, dyslexia, dyspraxia, social and 
emotional difficulties, physical disability etc. see table above).  School and parents need to 
work together and a provision map created for the child to show the extra support received.  
Rigorous assessment is needed at this stage to provide evidence that the child has identified 
SEN due to ‘significantly greater difficulty in learning than the majority of others of the 
same age’ and that provision is needed that is ‘different from, and additional to’ the 
provision made for the rest of the children.  If necessary the process for an ‘Education, 
Health and Care Plan’ can begin (statutory assessment process), following the 
recommendation from professional external agencies. 

The SEN support a child receives takes the form of a four-part cycle through which decisions 
made are revisited, refined and revised.  This is known as the ‘graduated approach’ and is 
based on ‘Assess, Plan, Do, Review’ cycle: 

ASSESS: in identifying a child as needing SEN support, the class teacher and SENCO carry out 
an analysis of pupil needs based on the teacher’s assessment and experience of the pupil, 
previous progress, attainment and behaviour, other teacher input from those who teach the 
child, individual’s development in comparison with their peers and national data, advice 
from external agencies, the parents and child’s views, the way a child has responded to any 
intervention programmes. 

PLAN: the teacher and the SENCO, in consultation with the parents, agree the adjustments, 
interventions and support put in place, as well as the expected progress, development or 
behaviour, along with a date for review.  All teachers and support staff working with the 
child are made aware of the needs and outcomes sought, the support provided and any 
teaching strategies or approaches that are required. 

DO: the class teacher is responsible for the day to day progress of the child and liaises with 
teaching assistants, SENCO and any specialist staff working with the child to ensure the plan 
is followed and outcomes are reviewed. 

REVIEW: the impact and quality of support and interventions are reviewed on the agreed 
date, alongside the views of the child and parents.  This is fed back into the analysis of the 
child’s needs and the class teacher and SENCO revise the support in light of the child’s 
progress and development.  Any changes to the support and outcomes are made, in 
consultation with parents. 

Where a child has an EHC plan, it must be reviewed with the LA advisers, every twelve 
months. All parties are present at review meetings- Head Teacher, SENCO, class teacher, 
specialist/support staff, LA representative, parents.  The child may be present for part of the 
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meeting if this is deemed beneficial for them to do so, otherwise their views will be sought 
prior to the meeting. 

EVALUATING THE EFFECTIVENESS OF THE PROVISION  

The Evaluation process incorporates a variety of approaches: 

Evaluation through ‘face-to-face’ meetings:  Evaluation will be determined by a multi-
agency ‘Team-around-the-child’ meeting (TAC), which includes all professionals involved 
with the child, school staff and parents.  The appropriateness of the provision will be 
determined and new targets agreed- these will be recorded on a ‘Common Assessment 
Framework’ document (‘caf’ form).  This form will then be distributed to all agencies 
involved so that everyone has a record.  Targets will then be transferred on to the child’s 
provision map. 

Evaluation of the provision map (where multiple agencies are not involved): all children with 
SEN will have a provision map outlining the extra support they are receiving and the targets 
that they are following (see fictitious provision map as appendix 1).  Teachers and Teaching 
Assistants will deliver the recommended programme (as outlined in the provision map) in 
accordance with advice given.  Progress will be monitored and outcomes reassessed at the 
time interval agreed at the outset.  Parents and child will be involved from the outset and in 
the assessment process, and a termly meeting will take place to evaluate success and set 
new targets. 

Evaluation of test results or data analysis: termly assessment results will be analysed and  
entered on the termly class tracking grids.  Any special tests undertaken by the SENCO will 
be analysed also and results discussed with parents and class teachers.  The ‘next steps’ will 
be determined and new targets entered on the child’s provision map.  

‘Looked After Children’ (and formally ‘Looked After Children’), will be monitored closely and 
information shared with parents.  A ‘caf’ meeting will be necessary if many agencies are 
involved with the child. 

MAKING ADAPTATIONS TO THE CURRICULUM AND LEARNING ENVIRONMENT TO ENABLE 
EFFECTIVE ENGAGEMENT IN ALL ACTIVITIES 

No child is ever excluded from any aspects of the broad and balanced curriculum due to 
their special need.   

We have taken disabled children on a residential school journey and have worked with 
health professionals to accommodate the needs of individual children.  Adaptations have 
been made to classrooms such as removal of carpets (dust allergies), use of an individual 
screen (visual impairment); creation of ‘safe’ area within classroom for self-regulation 
(autism); we support disabled children in the swimming pool and ensure enough adults are 
present to make educational trips out possible for all.  We use IT as alternative to written 
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method where needed, and to build in reward systems as necessary (autism).  The TA 
‘toolbox’ in each class contains material that supports learning, where scaffolding 
techniques are required to raise child confidence and increase output of work.  Where it is 
needed, 1-1 support is in place to ensure all children participate in physical activities 
(diabetic, hearing impairment, autism).  Medical bags accompany all classes in and out of 
school to ensure that medication can be administered wherever a child might be (on a trip, 
in the park, at competitive sports matches after school hours etc.)   Our Welfare Officer is 
responsible for co-ordinating all matters of a medical nature, including health care plans.  
Our TAs are first-aid trained. 

TRAINING AND EXPERTISE OF STAFF 

All staff receive up-to-date training in response to current legislation.  This can be external 
(courses at the Professional Development Centre) or internal (inset training, weekly twilight 
sessions).  Wherever possible, class teachers and teaching assistants receive the same 
training, especially for data scrutiny, school strategic planning, classroom practice, input 
from advisory teachers and intervention programmes although at times it is necessary to 
train at different times.  In addition TAs have received training covering all aspects of school 
life- cognitive and learning, social and emotional, physical, language acquisition and 
intervention and all aspects of inclusion and SEN.   

SUPPORT FOR EMOTIONAL AND SOCIAL DEVELOPMENT AND PASTORAL SUPPORT 

It is fully acknowledged that primary schools have a vital role to play in a young child’s social 
and emotional development over time.  As such the curriculum is underpinned by ‘Social 
and Emotional Aspects of Learning’ (SEAL) with ‘Personal Social Health Education’ (PSHE) at 
the heart of the primary curriculum.  Throughout all their school years, children learn to 
value themselves, to have pride in their achievements and to realise that their voice 
matters.  The school works hard to raise self-esteem and confidence and to embed the 
values that create a good citizen in society.  Children are encouraged to express their 
opinions through active participation in PSHE and SEAL lessons and through Circle Time 
activities; through surveys carried out from time to time; through child forums (e.g. 
assembly groups and RE discussion groups) and through ‘Student Voice’ meetings (School 
Council, Green Council, JTAs, Bike It Crew, House Captains/Vice, Sports Ambassadors, Prayer 
Group Leaders).  

The children know that they may request to speak to any adult working in the school, at any 
time, to voice their personal concerns or feelings.  These concerns will be shared with the 
appropriate people who will be able to offer the most support.  Parents will be involved 
from the outset so that the child feels supported in all respects. 

A key individual for supporting children with emotional and behavioural difficulties is the 
School Mentor.  Her focus is to encourage children to express their feelings and take 
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responsibility for their own behaviour; her ‘solution focussed approach’ teaches children to 
evaluate their situation and identify the area for improvement that will lead to a more 
acceptable and happy outcome for them.  She works closely with the parents so that 
support can be continued in the home environment also.   

In addition to the School Mentor, Father Paul, Rector of Friern Barnet, provides pastoral 
support to the whole school community.  There is a close link between school and St Johns 
Church and the children take part in many services throughout the year.  Father Paul also 
plays a prominent role in the delivery of Religious Education lessons. 

Key components of the PSHE curriculum for children are ‘Health Education’, ‘Sex Education’, 
‘Drugs Education’, ‘Anti- bullying’, ‘Safeguarding and e-safety’, ’Road Safety’.  All of these 
programmes are designed to arm children with important information and help them to 
develop essential strategies, and be able to take necessary measures, to keep themselves 
safe and to deal with challenging situations confidently throughout their lives.  

WORKING WITH EXTERNAL AGENCIES 

Where the school remains concerned over the delayed progress a child makes, despite the 
extra support they have received over time, the next step is to meet with parents to discuss 
the possible intervention of an external agency adviser.  These advisers cover the whole 
spectrum of SEN support and represent LA key services, (as outlined in the LA ‘Local Offer’- 
see website link), Health and Social Care bodies and voluntary sector organisations.  The 
purpose for this is to carry out specialist testing to explore, and possibly diagnose, a specific 
barrier to learning. 

Parents and the school will complete the referral process to the appropriate agency (e.g. 
Educational Psychologist, Speech and Language, Child and Adolescent Mental Health 
(CAMHS) etc.).  The agency will process the information and advise the school on the next 
steps to take.  Often their involvement will include carrying out an observation on the child 
at school, speaking with the class teacher, SENCO and parents, and writing a report 
indicating findings and recommendations.  These recommendations will then be 
incorporated into a provision map of support at school, in the form of targets, which will be 
reviewed termly.  

For children who have a special educational need, working with external agencies is an 
important step in order for the school and parents to feel assured that the appropriate 
provision is made for them.  If an Education Health and Care Plan (EHC) is deemed         
necessary, external agencies will be pivotal in ensuring the correct evidence is gathered and 
that their support for the plan is registered. 

Where many external agencies are involved for one child, then their provision will be co-
ordinated on a ‘Common Assessment Framework’ form (caf), with the school named as the 
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‘lead professional’.  In this way these agencies can come together in a ‘Team Around the 
Child’ meeting and work together for the benefit of the child and their family. 

The SENCO will act as the main liaison professional for all stakeholders- child, parents, class 
teachers, external agencies. 

ARRANGEMENTS FOR HANDLING COMPLAINTS FROM PARENTS  

Parents may put complaints in writing and address their letter to the SENCO or the Head 
Teacher.  Alternatively they may book an appointment, via the school office, to see either 
professional in person. 

 

 

Next Review: Autumn 2017 

   

 


